DOCUMENT RESUME 



ED 237 490 



SP 023 319 



AUTHOR 
TITLE 

SPONS AQENCY' 
I^UB DAT6 
CONTRACT 
NOTE. 
PUB TYPE 

EDRS PRICE 
DESCRIPTORS 



Vance/ yictor » ' * ^ 

Analysis ©£ ^ntry to" Teaching Utilising National* 
|iOhgi tudinal Study Data. Praiiminary Report, 
.National In^t, 'of Education (ED) ^ Washington, DC, 

£81] ^ 
N1E^P^81"-0100 . ^ ^ 

23p. . * 
Information Analyses (070) 

MPOl/PCOl Plus Postage,, 

Academic Ability; *Beglnning, TeWghersr *Career/ 
Choice; Faculty Mobility ;- Grade Point Average; Higher* 
Education; Locus of Control; Teachar /Attitudes;. 
^Teacher Characteristics r Teacher. Employment^ 
*Teacher Persistence; Teacher Recruitment; *Teaching 
(Occupation) * ^ 



ABSTRACT 

This study describes the changes in demographic 
characteristics of beginning teachers who entered the profession 
batween lf56--57 and- 1976/ Existing literature qo beginning teachers 
is examined to construct an image, of tfee changas.^that have occurred 
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the 

ID 



among those choosing teaching careers. National and statewide samples 
arei reviewed; however, demographic factors such as age, sex, race^ 
marital status are described only in national terms. A review of 
literature on changes in characteristics includes informatipn oni 
age; (2) sex; (3) race; (4) marital status; (5) pccupatlohal 
Inheritance; (*6) conunitment to teaching as a career; CW idealism and 
locus oj, control; (S) acad.emic ability and ^recruitment Into the 
teaching' occupatiopi (9) college selectivity, grade point average, 
and career commitment; (10) attrition among teachers selected into 
the ocqupatlon; pnd (11) academic ability and attrition of teachers 
from educational occupations* A list of . sub-samplas and tables, of 
the Natio'nal Longitudinal Study, that will be examined in a final 
report is included. (JD) ; ^ ^ 
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^ Mho , are the baginnlng teachirs now? What are the :char<actt . ; 

■ W teachers? In comparison with ?hwe who entered tiaching In the past. ^ : ^ 
' have the characteristics of the group now .entering teaching ^r. the. first , . 
*1„a chan^ged? What happens to these^fl,v^ te^^ers after they enter? Questions • 
•such as ^hese have been asked by researchers. Interested in the occupational ■ 

• tn'ocesses of recfuitn«nt. selection and retention of school teachers. Des- ,^ 

• crlp^ answers to these questions have been formulated Msed. on national ^ . 
' samples (Mason'. .1961.. Sharp and Hirskfleld. 1975; Weaver. 1978. 1979) as well 
as.state samples (Charters. i970| Pavano.l970| Mark and Anderson. 1978, 

' .... -'i - - -- 

SchTechty and Vance, 1981). 

• ■ in' addUftn/a number df other studies examine the characteristics of 

• those persons teaching without separating out beginning teachers from e,iperi- 

- enced teachers' or those who 'return to tht classroo.' (see, for example, Graybeal , 
1974; Charters. 1963. sunn,ar1zes .^ny of these ■findings on the-social co«po- 
- sIHon of the teaching occupation) . Studies which examine the characteristics 

of all teachers at dlscrete points In time frequently report characteristics 
. ■ in te^s of measures of central tendency -ch; " the mean and mode, Comment- . 
, ing on approaches such as these.. CKartersJ1963) states: . 

' Ti,« ««H>1 descrlotlon is based upon the occupational . 

^• variations from the norm,, but in this case it nioes 
■■, . "«t.em»tic nature of such variations (p. 721). 
" ■ Furthermore; ihe action df demographic fcrcesthat-affect the number Of ; 

persons to be served by educational occupations .(see Ueaver, 1978, 1979) 
•. ■ as welV as the Changing employment patterr. of vomen^ in. the . Wger occupational 

• . structure (see Sweet and Jacobsen. no date) |.e destined .to alter the social 

. S . ^ ...... 
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composition of ^eglnrilng teachers. Speaking to the variable #ffects "^f 
sociaT forces. Charters {1963) states J. .. ' ■■ '■ . ' ' 

• ' . Besides /varlatl oris anwhg teaching sltuatlbns, major % 
' » • changes In social composition haye occurre<JiOver the 

years, iJOSslbTy at different rates In different teaohing 
situations. ' Within wcint yiiars, teaching has' ^ 
a transformation SO great as to render oftsol eta. many popu- 
Ur conceptions of the ■occupation. Whll e^^^^^^^ . 
scanty. It is reasonably clear that the social forces 
shaping occupational composition have never been constant ^ 
. for any extended period In our. history. .... Cpncel^ 
the very act of summarizing data on chaniies. o.yer the . . 

'years In teacher charactet1s,,t1cs in the various teaching 
situations would mumlnate the nature of forces operating 
on the social composition of the teaching occupation Hp. 7Z3). . 

With. this same spirit oY Intention, this study was begufi,^^^ 
the scope of t^is study is limited to describing the changes jn den^raphic' . 
characteristics of beglnnlng'^eachers who entered bet^en 1956-57 and 197i6. 
As a partial »vers1wi »f thtt final report, this paper will examine the 
existing literature W beginning teachfrs in .order to construct' an -Image. 
•of.the cH^ri^es that have occurred among those recruited. tp teathtrig. This 
preliminary report will review both nattonal and statewide samples rjioweyei^,. 
demographic factors such as'age, sex,° race and marital status will be\d^^ 
ed ttfjly in national terms because of regional variations.^ The studies - 
based on Statewide sampWs are, cited to augment our understanding of retention; 
and attrition patterns,. particularl-y as these relate to academic ability, \ 
Following the' literature review,; a' list of tables and characteristic of 
beginning teachers derived from the jatfonal Longitudinal Study oT the High 
School Class of 1972 will be presen'ted. ' . 



° . ' ' , Literature Review ^ 

Age ; ; . . • -. ; . , . ' . ■ — _ 

l^son ( 1^1) . reporting on tirtcher^ began fie ir careers In 1956-57, 

found the median age to be 23.7 years with 64 percent, under 25. years old. Four 
teen percent were 30 or older and 4 percent were 40 or older.^ . -.. 
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Men were found on the average to. be 3.1 years oWer thin women, with : . 

the, median age 25.9. and 22.fr respectively^. Women were: narrowly. distributed 
with 36 percent being .22 years old and 70 percent between 21«and 24 years 
Old. In contrast, only 13, percent of the. males were 22 and only 39 percent , 
.fell between the ages of 21 and 24 years. • In general , males were, more widely, 
distributed from 22 to 34 years of age than were'.females althiough 13 percent 
of beginnlnglfemale teachers were »ver 30 jears' of agi. This age distrtfautlon. 
especially of males and to a lesser txtent. females; reflects what 
has termed "the wide decision range" srtd the pattern of "eased entry,." In - 
other words, people can decide to become teachers at any of"a number of points 
with relatively few bBr-rlers to entry. a ■ 

• ft. should be pointed out thst little 'var1*tiOft -in" age Is expected to be 
found aLng beginning teachers in^the NLS data set because it is comprised 
inHlally of 1972 hi gh>thgol; graduates, a populatibn -wi ih a "very narrow age 
range. Sharp and Hinshflpld did.not report age dlitrlbutlons because - 
their original sample consisted o.f rnarrpw age range to bigin with -,1967 
college frfshmen,. * . ' ■ ' ^ 



I Sex 



Mason found that 64. percent of beginning, teachers, InVlSfSe-S? were, female , , 
ahd 36 percent were male! Sharp and HI rshf lei d reported /t^at of; the; 
beginning' teachers. 79. 1 percent 'were female and 20.9 percent weje male " ^^^^^ 

Race _ , ^ . • ■ ■ ■ - ; ^ , ," " ; , ■ v 

. Of the beginning tewhera In 1956-57, 94 percent were White -and S ^ 
percent were Blacki. less *han .s'percent were classed as "other.:' Sfrarp,and ^ 
Hirshfield's 1971 tfeglnninl teachers were, 92. 3 perceht White and 4 percent, ' 
Black and 3.^ percent other minorities. * ^ 
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Maston tlMl^ sw^rt^idthat S3 ptrcent of the males and 42^^ 
the fenrttes i^^e e i... T-Heeh. As to be expected, the pefcent inarHtfd Incre^ased 
with oWr at J" JW* wwever. Mason Mports^ femaiesjia^ , „ 

portlesn of i#iuuw*4, ^fvilrced and Tegall/ separaited. Rata on the marital status 
of th# W7l b«^1nmirt% teachers were not reported In t-he Sharp and HTrshfleld 
Stud^^-' ' _ • , ' '■ , 

fc ifc ^ * 

msm as*jad "To what extent does teaching fun In families?" of the 
beg'inning teachers In 195B-57- ,15 percent of the women and 11 percent of the 
men came from families In which one or both parents weri teachers or other 
educators. More women than mea- had mothers who were, teachers. Of. the 
beginning teachers in 1971, 11.8 percent of the man had one or both parents 
In an educational occupation ctfimpar*^ to ;11.0 percent of th^'w<jmen. 

Commitment' to Teaching as a Career '* 

The future occi^pational plans 'of teachers are an Inatcation of thejr 
degree of commitment to teaching as a career: Mason reported that 51 percent 
of the new teachers. In 1956-57 said they would definitely or^probably leave 
teaching within 5 vears. Twenty-sk percent of the^ were male; 65 percent 
were female. Only If percent said that 1t was extremely unlikely they would 

^eaveV ' • . • . . ■ ■ ' ' ' " 

■ f onljf 29^ of the men and 16 percent of the women a^pected to stay. 

In teyhiii^uiiti^ rttl^ Fifty-one percent of the men,, ^compared with . 

only 9 percent of the women wf shed to kay In s^ucatlon in a non-teaching job. 

By 1971. 6.9 percent of the men and 3.1 percent^of trte°women anticipated 
staying In teaching less than two years. -13.7 percent and 26 percent, res pec- 
tis^ly. expected to stay between two. and f 1 ve years . Those ahtlclpatliig a 



^*i>«r«« tl,,n five y«r,.,Hl«,9tH Wt less thap^mlr working life, - . 
■■.ccuntei for-«.i percent of the pewly hired ».l..s and 39;i percent of the 
newry hired femles. 54:4 percent of the, ™.les ccper^'d with 31.9 percent- 
; the females Vended to teach niost of their working me. . , , 
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fdeaVism and l of Control . / , * . - 

■ Mason examined the occopational -values of beginning teachers by asking 
U they felt fhe Indicated, value ciuld be achlevedMn .teaching. Highest on • , • 
t.e list were: %1ve me an opportunity to work with people rather t^an things". 

"Sive me an oppprt.n4ty to be- helpful to others." - Ninety-nine percent^ 
Of all beginning teachers agrJed thes-e statements were descriptive Of teach- . 

,„■ addition. 93 percent agreed teaching provided a chance to. exercse - 
leedersh^-p and >n opportunity to use their special abllltles-and aptitudes ^ 
as requirements for an Ideal-.ob. Nlnety-dn, percent sal. teach,., pe™t-te.d 
Vto be creative and original." Lowest on the list of Ideal requirements 
p„„ded by' teaching wai "provld^ me with a chance to earn ^od deal of 
™„ey" wlth'lB.percent^greelng. . ^ i,n beginning-teachers. 

• Sharp and Hirshfl.ld esk.d sWl.f, questions of the 1971 begn 3 
■ranked in order J agree.nt -were: "Helping others who are, n . 
(S, 8 percent): "Having opportunities to be orl^mSl and cre.tn., , (81.6 p,r- 
- ,ent,. "Having a stable, .ecure. future" (75.4,.perceot». .44.S- percen? sa,d . 
that -avoiding a hlgh-pressure iob",w.i .viry Important or essential,- -. 
■ Uc^ Of con'trol ! i measure of a person's personal 'sense of power and , 
■•.fee;.ngs of 'being s*Ject to forces beyO.d. his cental - can be ^"^-red ^ 
f;„m the 1971 teacbers. response to the statement "Realistically. 4" , 1nd,y d . 
per;on:ca,.o imle to^brLg. about chaHges^n o^r society." 3U1 percent 

agfeed. . • , . ' ■ ' ' , : ^ 
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Abnitv- .-H p^r^uitment Into tK. T^acM.g Occp.tloil . ■ .■ ,/ _ ... 
P,v-a.lko (197«) surveyed a sample 4.621 fe«U Wisconsin high school .• 
seniors In HST.'and seven years later, 1*n 1964. He «s able to.ldentify -. 
five ovfrl.p;tng'=.«er-.cUe8or1e, based on. career plans (1957) and career . 

. .outcomes '(19645: - ' : ^ . / ; 

' 1 Thnce who Dlannid. to become teachtrs. . ; : . 

, „eas-ured'lnteiri9ence was based on the Henmoh-Nelspn test of Hental- Abiiny 

■ 0942) and was talten bV the sample In the JunloV hiah school,. Pavalko -. , 

■ divided measured kelllgence Into three categories -■ high. (IQ aboye, 116). .-.^ V 
«d1^ ( rta05.ll6). and W (IQ beloi 106):^1ij7leld^d approximately , _ . 

' equil numbers of ftmal as. ^ -p^^/ . 

.■ . for.recruitmert into the occypatlony hf fouhd that wo»,en ranked In ^tje^ : ^ 

- ' while those in the highest thiVd . 

'lower th"1rd-wera underrepresented (11%) while tnos , ^ ^ 

- ' ' " ' - ■ +^ fRfi fl*l In adduion.' he found thit those >yho did not 
were-Qverreprestnted (56.8%J, in aga>*iui . . . ■ ., . 

plan to baco,« teachers bJt Jid .werb dlsp^PoTtionat.ly drawn fro. the - 

• higher 'ability l.ev.l (58^*). /Having answered "Vlho is' recWted Into teach- 

. Pa^alko looked at rete^ion In the teaching, occupation by abRlty , _ 

level ' 72.9* of ^he lowest abllliy level' refined. 66.7,* of the middle .b,l.^. ■ , 

:,ty level .^and SlV/'f ^^-'''"'"* ''^^''^^^'^':""™'-'^: ^ ^ 

. ■ 'eluded'^ "AUbough teachers ..re r*«ry1ted disproportionately fro. plrls^ of .. . 

■ \i'H-,;t:ell1dence It Is'Those of lower measured Intelligence who ■ 

higher mtasured intelligence, is \ 

continue work'lng" <p."352). ' • - , , . ' . i 

: sharpand'Hirshf1eld-s study focused oh two phases of career developments 
• Change In careir^^Lns during college and recruitment from foll.g. In the, . 
■ fvrst teaching, job. In iSfe7-.ndn971..TespShdi«-rwer?/ask.d. to select their . ■ 




careff^lir 'designBtlng elemental schocO ■feacher.- secondary -school 
. 'iiacher. school counstlor; school pHnclpalUf supeHntendtnt wtri viewed 
\ as selecting an edMcatip career^ ' ioniequently. ftur 

were deflved: • ' ^ | i-, . ♦ " ' 

' ' NEVER EbuCATir^*UCAMli: those who had Jiot' selected an educatloh . 
- . '*^^^%"eer 1971, {60% of the 1971 gfaduates). , _ . , 

STABLES V those who had selected educat|on both in 1967 and 1971 . . 
^^^r~nriO% of 1971 graduates). ' iQ7t of \ 

.-^^'T RECRUITS: those ^ilectlng educatfon careers %n 197i .IW of . V 

DEFECT0RL°thosl1eject1ng edition ckre#rs In 1967 only (8% - 
of^/l-graduates) . ^ ' ^ « • 

■^cknowledgliii'tha the'key quei^ 
is.probAly'the effect of 1n-college career changes on the -tot? po^ of • 
kudents selecting education ms 'th*^r first job. Sharp and HlrsMleld fbund 
that defectors^ had 2b. Htghes^r-adt point | averages among men and women «a,^ ^ 
" the^ghestSroportloBOf gradipolnt avenges of B+ or^^b^^^^ . 
ytn^le^re. found to be lowest on. both metres i JtabU-^engles v^re lowest ; 
■ on tt^ proportion of thp«,w1th B+ on betteri recrults^^he lowest group - 
- . on dveralT grade point ayerage, ^ i - i^ 

, • An- academic., indexi,wh{6h combined iistltjtl^nal selectivity and per^naT ^ 
/ -^r*e point avelge^'orlglnafl^ d^^^ tovis at the National 

'opinion Research-centers appWei^to/ the categorlesV. Stable, were found ^ 
^' be the leasMtkW to scare high arid the most likily,t^ score'low. ■ De- 
' -fertors:^wr^\lgher thatsti^^^^ female recruits. ,Mal» recruits had.^ ^ 

a higher p^po^imipf 'hi^^^ ' . 

: bV 1971. cariet cholipe changes had altered.'the oTbrall abn«y.relfted 
^ ,factors«sbciated with 'the teacher fool in 'the.fbH owing wayrr: defector V,, 

n«asure of college rtlectivlty was h^^her than .recruits as was ,thtfir ^g^^ 
V pointivenige anc!^ co^sequentiy. ^hjy ware" least likely to scorfe low In the ; . 
^ ' academ^c'lndex- Choosing out .t e^ptlo^^^^^ the .college years >*as^ 
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'ftJni W result. in a loss of hIgh ichlevlng-studeRts who a#^^^ ^ ' ' 

private inititutions. The net effect af irf-conegatarMr choice out «f - * ; 
/education Is best summarjzed by Sharp a 

To the extept that such studints (high" achl^ * > " ' 

from htghly selective Institutions Kwer^ 
. Interested In education careers, they more, than others ,^ , , 

defected from them during the colTege years as^other . ^ - ; 

« opportunities opened to- themV The data" suggest^^^ , 

• . I^the early 1970^. more than in the ear]^ ; - 
' * able male students feom modest backgroupds jaised^^^^^ 

their sights and gale up teachtng for more prestigious _ . . 

and l ucrati ve . careers. /They -al so ; show. that, womg^ 
ability and fn' comfortable financial, circumstances. _ . . 

sought alternatives to teaching careers, and selected career / 
jobi which required advanced training,, such as college , • - . 

- teaching, and the professions (p. 10). • ^ . - . 

Sharp and Hirshfield 'created two'addltlonal c^egorles from the 1971 
graduates: ihose who received a contract to teaerin the fall of 19Z1 oc-^ ^ 
•who had already begun to teaph were clashed as MreA. .^ose who had ^ : 
applied fbr a teaching position but did not receive a contract were classed ^ 
■ as nbn-hire^s . Seventeen percent of ^those Intending to teach dld^ot .^ ^ 
' apply, .out of those who ipplied, 25« were hired. ^ ResulW showeS that npn- 
hi reds had attended more selective institutions than hireds although the , • 
: median selectivity for the entire graduating cohort was considerably hlgfier:" 
^ than either the h1reds:or the-'non^Klreys. The greatest difference between^ , 

hirids and non^hlreds was grade point average and proportion of those witiv- ■ 
^ B+ or better average. Regardless of 'sex. rart. rdgloh. 
Itlvlty, career goal in educatjon or not. ^nd length of anticip^tW <are^^ 
hireds hai a higher mean gra^e point average and a greater- proportibn o€b+ 
or better a^eralf^ than nonrhireds: Shirp. and Hirshf1e\d also found that 
a greater^prpportion. of npn-hlreds scored low^ . : ' ■ 

. : For males.W grade point average of hireds^ ; 

• male graduates, in the'cohort. WO were hi red. had slightly better grade ... 
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. t^^^imMr,^ ^^■co.s^i^r^^y gr.-d.» th.n, t-ne total sr.-ufting , • 

• • ,p«\^«=s* point. ShjVp and Hlrshfi^ld' -"1* -tirely with selection, ■ . 
, ;of *«t1on.« -c.ree« .nd recnultW int"; teaching, Recuse their study , 

■ dli ™l follow the 196) frestaan cla« beyond their first .teaching 00b. - _ . 

■ tO«,i.re un,a6le to speak to the retention of .teachers^ In the occupation. ■ 
H.«e,.;. they ' did'ask hired ieai-hers "How long a teaching career do you _ ; . 

. anticipate? ^ tess^than two years - two t? flve years - nK>re .than fiYe.__; , . 
■,.3rs 'but not.- the re.r of m working life - most of working life." . 

^ .,WH.fWt.t.nrM.1 r.rePr Of teachers who obtain ed 

.■ : V^;.iobs i== by no ..eans a subrt.ltut'e for direct measure of occupational 
.■. V^::^ it^ do;ej give ,s i.gllmpse'of co-tment to educ.tion.as ..career 
f^. ^tfen-aroup conparlsons by „«asures related to academic ability : such 
• at -iBtltOttonal 'selectivity and achievemenfi^easures. " ^ . , 
- , ,h,y ««nd thatUeachers with longer^ter™ co-1tm.nts,ca™e.from school.s 
^ ' ,Jr '.>ed-.l'an /electivity. - and more modest , personal circumstances, Longer- 

t^r. teacher-s had higher, mean grade point averages - howev.r, the, proportion 
.- ahd «cmen with or better grade point averS^es .with, the -shortest 

■ •,c«Wtn«nt:«-.s nearly. the\same: for those with 11 fe^iimfe^^itment - 25.8« 

■ ■ .^i «.3«'. '^^ispectivelV.' Wo^n who intended ..to make -.ducatloh-. l>f.-t«e • 

■«,„r-h.ra=.h1gher Sttn^r.;VWnt..ver.,e, (3.02) than men with the,s.mev. 
Of 'co«™1f«nt (E.88).: In both cases, the grade point average of Hf- 

- ■' ; - . *^«rhers "was qreatir thin the grade point average 

' . time eonitiltwient onenttd teachers was grea . J— — tT, u 

I ■ - V , ■■ ' ■ ■ , Thi e hpTa~ub' foP^hi'te and Bl iCK 

. those e«i.mitted to leii-than two years. This held up for w . 
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'. ~ Mhen tht tcidemlc Index j^hfch adjusts gMde>oin«' iw«a^^^ * - ■ " 

^tutionil selec^lvl^ waB ^plli^ 

for hired teajchers , the-^roport1on^6f |hos« hlg^^ . / " 

war grikter .for males coimltted .to'. less th all othiy- ' , 

level! of coniriitm#ir. For women, those highlit on tM Jaderai c miix show*-- / 
ed the same-percentage for.less^than two years and^fof w fct«n Ave year— s ; 
but not rest of working iV-Mi. For mtlts'and ftrwitf Co*a, those with : 
the 'shortest commitment to* teacKing .as a caraar-had the^gtest proportioriQ ■ ^ ^ 
on the academic index. For combined males and fimeUs #s=oredMgh on - 
•the academic index, the largest percentage occurred anteflstose vdtli Uss 
ithan two 'yeiyr-s anticipated service in teaching. J . , ' 

W. Timothy. Weaver (1979), writing :froffl a de'nw^^^^ 
the effects of "a depline in undergraduate enrollments, «ked how this social 
• ftrce mi ght affect, the selection, process whUh attfmpirto P^ac 
■'ffldmberr of Leach new age cohort eventually in roles.o^^ Jlaiwom taach - . 

adminiStratlon^ana -educational research. .Weaver Pff sM^ di^a on such ftc» cep- 
ted measures- -of academic lability as the schblastic Aptltp^^ 
American. College Testing Program (ACT) , Gra^joi^^a^es. (GPA)^and S«AT ^- 
^'scores of graduating collegA^seniorS-r^cnss^O^ Natlpnil Uon^agi- ' 

tUdlnil StudV (NLS) -j^wetT^NLS' .own vpcabuUr^ .'^ 
In additidn^Gnaauatr^ (qrI) and ^ntal -JeachefrE 

jKT^-tMM data are pr^seny to shoW ^tht efffict oj, tNu^lltyof teWfe^ 

three cor^itionst (1) a decline .in the job markn-;lMia^ ? : 

^in' student . Pfeftrencel away fr4 the' field of ^ducatlo^ a^h|rP;^e- , " ■ 

cline in- test "scores of coTlege- bound students- and inr^liid fras^pn who^- . . • 
intend to Vtudy in 'education and a pas^hrough of ,th« ioorB declJoe^ 
uattng seniors, and to .tHoss whi f1nd.t«hing positi^j, /' . : 
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WAiver presents data that ralse'crucial questions about. the ablHty 
of the education profession to recruit and seliet students of high aca- 
demic qua! Ity. comparing 1976 coilege-*ound hiflh- school seniors- who Inten- 
ded to n4jor in education with all. college-bound seniors, he^found the pro- 
spective education majors to be 34 pointy bil ow the mean on verbal scores ■ 
and 43 points^ below on math scores. Using longitudinal ACT test data. Weaver 
found statistically signl'^Mcant diclines in Engl ish and especfally math 
test scores since 1970 for.high school/seniors Intending to major in education 
when compared to all college^bbund high school 'seniors. He examined the 
ranking of intended majors ^, academic ability and found education ranked^ 
lower than business administration, biological sciences, engineering, health 
and medical fields, physical sciencis and social sciences. 

Enrolled ^col lege freshmen. 1975-76, indicating an education major, were 
ranked 'livew^enth on math scores and fourteenth on English scores out 
of nineteen possible fieldToTst^n the ACT data: In addition , these 
scores have dec! Ined^signl ficantly when^compti^C^h the 1970-71 group. 

ColUge seniors Who magored In education, acco^dTni^o^LS data reported 
by weaver, ranked fourteenth out of sixteen fields on SAT ye^bal^^cqr^ Only 
seniors studylng^n office^clerical and vociticmal-technical fields 
lower on.. SAT verbal . For the lAT mat h^s cores . graduating education majors 
ranked fifteenth out of sixteen; fiitds. wfth. their points . 

below the mean Of all graduating seniors. Z The grade point average of education 
majors >.as 2.72 compared with 2.97 for all graduating seniors and was ranked 
twelfth out of the sixteen majors. Examining the scores made on the NLS 
tests" ftr .vocabulary, reading and^math. Weaver found senior education majors 
^ below the overall population mea* The on! y^roup of majors whom seniors 
m«orl!^ i/edu,ation ranked above on all three tests were clerical ^office 
, majors. \ - / " ' ' . ^ ' 



Graduate Record Examination (GRE) scoris for education majors have 
shown statistically significant declines since 1970. Compared with other^ 
professional fields in 1975-76, these scores "were reported by Weaver as 
being substantially lower than those of other -majors. The GRE scores of 
education majors have also declined at a^asttr rate since 1970 than the ^ 
total population taking thjt GRE. 

Examining the mtional Teacher Examination (NT E)^^core s for education 
majors, Weaver found a net score decline of 20 points during the five years 
from 1969-70 to 1974-75, a decline reported as significant well beyond 
chance. Schlechty and Vance (1981) found In an examination of elgh^ cohorts 
of beginning White female teachers in North Carolina, a. consistent ,becT1ne 
in NTE Cormion scores from 619 to 593 from 1973 to 1980. ' | 

weaver examined the next step in the prtcess of selection into the teach- ^ 
Ing occupation - applying for and finding a teaching posWon.^ He found 
among' the NLS data that those who had majored In education and did not - 
find teaching jobs'- for whatever reason - had higher test scores than those 
who were teaching except in math (55.90 vs. 55.80). Although the difference 
In test scores between the two groups is small and, according to Weaver, only 
IpproacHes statistical significance on the SAT - V and SATs- M scores, he 
concludes that the importance of these score comparisons is "... that the 
processvof teacher selection and placement don not result academically 
competeit teachers being selected" (p. 46), Consistent with the findings 
of Sharp^and Hlrshfleld (1975), Weaver found slightly higher grade point 
averages Wong teacher candidates who were hired (2.86) than those not hired 
. (2.79) which led him to suggest that employers perhaps use grades In deterain. 

Ing which teachers to hire. 

Weaver offers a general proposition that he saya governs the allocation 
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„f taunt to different ff.lds of study. "As . mrUX de^nd Jor "dw 
,,„du.tes in .ny Wen field decl ot onV Wl tM ,u,ntUy of 

potential students: decline but also ,uainy of the" applicant pool . 

p„p.„d'to- enier th'.t field of study" (p-.S?)., r*v,e. students, accor- 

..nrto weaver. -(1979,. are .iorin,;. education. and. a«ng tnose «Ho • 
<,„. test scores ar^ significantly lower, ^^^ ^^^ ^^'^1^^ 
grating to growth fields. ' :^ ^ • 
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.».nnTe. i III I ^"'""uoatlon 
:t-hasbeen;thought that once teachers are enpToyed.- they are. .ore , , 
^i,..ly to re„a1o 1n the educational wor. force than they .ere 1n the past. 
- .ccordln. to t.1s reasoh1n..,ncreas1n, levels of une„p.o^ent a™,, .ther 

occupatto thought to ™.e teaching, an occupation that appears to have ^ 

lost.pre.,1.e.,..re attractive materially t.n It was during peno s o ^ ^ 
■;;^t1vely low-unemployment. For the Individual, th. des,re for Job s curny 

; thought to ta.e precedent over *des1 res for occupational prestige an up . 
• ward Ability, thereby retaining a. .Increasingly-larger percentage of ^^^^ 
.his, one line of thought .underTles many specula.tlons of. a con ,n el 
oversupply of teachers'. The'data r^po^ted by Sc^hTechty anrf Vance C19BI, . ^ 

;i ,.31, do not support .hU -reasVng. at l^.t for eight annual^ 
„horts Of entrants Into.the teaching occupation In North Carolina from . 



Xo 1980. 



Wbue fe^les left teach1ng:,fter,the first year at th - " , , 

„ 37. (1973 cohort, and the lowest rate of-14.S« (1978. cohort,. Th A rep^ - 

lis a variation Of ...SS. sltwe.en 197, and 1930. the^range In th. percent . 

^ hue fe»les leaving after one year varied only by .4« and stabll,.e , 
of White. fe™ „ • ,„ i5j for first year White, female teachers, 

around an attrition rate of close to 15% for y . _ ^ , . 

' i #^ ^ ^ A ^sf'An 1Q74 to 6.6% in i^eWj 

While the rate of unlmployment, increased from 4.5% in 1974 to S . 

"e Uchlngoccupation^showed no.apprec1.ble declln. In the rate ofattntion ,^ 
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or ««t yl.r XMte teachers. In other «ords. first ^e.r teachers con- , 
t,„.e. to' leave thelr.^ohs et the sa^e rate re,ard,ess of changes ,n the 
■ecoho^ that .,.ht' ™.e the sec.rU, of PuhV,c schoo, posH.oh re,.t,ve,. 

■'""Ilr;a. cohorts, the cohort haa the highest „ean NTH Co^pn^ ■ 
score. »'is\f .aaitlona, Interest, to r.te tha* this W cohort had ^ 
h„hest rate of attrUloo for.the fir., second, third, foorth .fth 

. .„d s1,th yea compared to the other sU cohort.. Conse,ueo , ■ 

■^.r White fe.a.es who .a. up hetween 63* .and e.. of each of the e, ^ 
cohorts studied. It appears that the cohort wHh the hl^hest ™e,n 

1 « the hi qHest attrition rate over time. 
Common score also has the hignes n^^centaat 
- • the third yiif . the highest cumulative percentage 

By the beginning of the tmra y , 

,c c,qi „f the 1973 cohort. The lowest 
of White females to drop out was 26.53% of, the IS/ , = , , ' 

of wmxe T on S8% of the 1976 cohort, 

attrition rate after ^ y"rs of experience was 20.58% of t _ _ ^ 
attrition r a u • h «f 11 97% of the Whi te^ 

By tf^ beginning of the fourth^iat^l^hig^ ^ 
By tne H ^ 9^ 75% of the 1976 cohort. 

,e™us in the 1973 cohort had left as opposed to °^ ' 

• por the four Cohorts with four years of experience. 38.83% of the 1 73^ 

. ■ firthvear 1n education. The cohort with the 
cohort did not return for a fvfth year ^ ^^^^^ , 

V.rgest number of White female-returnees was the W , , Had ' 

■ ■ . „f the lis -ear. 42. 40% of .the 1973 White females had _ 

By the beginning of the Jjxtn , , . . 

„Ml, 39 33% of the 1975 White females remained.-. . , 

left- education while 39.33% ■,. o4%-of the 1973 White females 

Bythe beginning of.the seventh year. 46,04% of, the _ 

^ .J «.it At thi baginmng of 

- ■ and 40 41% of the W4 White females had dropped out. At t 

and 40.41% . ^^^^ ^^^^^ ^^^^^^ 

. the eighth year, only 5Z.93% of tne o s _ , 

■ • ■ for Wh1fe.females hold up over time, It ..seems _ 

^ . that thasi patterns Tor wih^^ . , 

Assuming that P ^ experience^ of the 1973 group, that-n^arly 

reasonable to project, based on the expen en . . '^^^^ ^.111 no 

h« .nter tiiching ^n North Carolina in a given year wi i 
50% lof those who enter teicniny . . 

. _ ■ . - ,' . . - ■ , ' s ' ' 
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,„„g.r be employed m public schools in this state by the beginning of . . . 
the eighth year. It Is not known what proporlton of those who leave edu- . 
cation in North Caro^'una are employed In education-related positions In 

othe^ states. ^ ' ^ , 

........ .bil.tv and A ttrition of Teachers fm, fdi.ratlon.l Occupations . 

" -But^hat happens to thi .ost academically able and the least academi- 
cally able after they enter teaching? Schlechty and Vance (^1) and 
-T^^^Sl) e«m1ned,the-attrtt1OB^es_0f el ghi^uiaVcohorts of persons 

entering teaching In Nortf,- Carolina from 1973 to 1980 to answer this question, 
the most stnklng^pattern Observed in their data has to do with the 

fact that those who' score . hi ghest on the wel ghted common sect_l^on of the . 
National Teacher Examination are the most Mlcely to leave education early 
and 1n the 'largest numbers .regardless of race, sex or. entrance year. Con- 
. versely. those who score lowest aV^re likely to stay regardless of race, 
.ex or' entrance year. ^Thls'pattem ^*cts the widely held belief that 
' education, in spne:of Its IniWlUy to, retain the ^ihtest entrants ..recruns 
the largest .proportion Of occupatlonally stable^employees from th. mrddle, _ , 
ability range. This data de^nstrates that those m^st l^l^'T^ to stay^once 
Having achieved a mInlmUm.score on the NTE. come from the- least academically 

"'"ihe clearest.evldence 6f this' p.ttirn, exists for White females .n^«h1^ • 
• males. For example. - using the 1973 coho^ of fthUe females - after seven 
■ ^ars of teaching, the largest percentage o? entering teachers. 63.5*. td ; 
•,.„a1n in education as of 1986. were from 'the lowest scorlng.rank. Conversely. ^ 
"the smaiust percentage. 37.3% of any rank of entering teachers to return to . 
..-.ducatlon'ln 1980. were from 'the. hi ghest scoring rank. In no case Is the 
-cumulative percentage of the highest scoring teachers retained ever larger ^ 
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than the lowest scoring retained for all of the White cohorts, 1973- 
1979 when examined in the last j^ear. 1980. What can be said about com- 
parisons the cumulative retention rate among highest and lowest scoring 
ranks In years other than -igso? The same staterpent can be made, regard- 
less of the year one chooses to compare cumulative retention rates between 
the two scoring extremes. In sum. the highest storing -entering White 
teachers, in all cases, regardless of entrance year or successive years 
always leave education at rates greater than the lowest scoring. , ,. 

What can be said about Blacks females a'nd Black males during the same 
period? First., it should be pointed out that the unusually small retention 
rate for both Black females , and Black males scoring in the lowest rank is 
explained by^failure to meet Mnimum NTE score requirements under provisional 
cert1flMt1onT: Hov^ver, ftr Black females. 1n terms of absolute numbers, 
evidence of the same pattern for White females and male^^ be found; that 
is. the acadeinically able tend to leave education In. numbers greater t ha n^^^ :_^^^ 
' those who score -lower on the NTE Common, excei^ fbrj those who fall to meet 
^in1mam.*core' requirement^^ However, this pattern Is not nearly as clear ■ ^ 
for BTack females. wm^ ,^^^ j>; y : . ' . .' ; 

The ^re academicany able Black females, reijresented by ranks 1. 2 and ' 
3, returned to'education at rates greater than the {ess a%|em1 call/ able^Black 
females in, the 1973, 1974 and 1979 cohorts. In the 197|,;^S76. 1977 and 1978 
Black female cohorts, the less academically able returned toi education at 
rates.reater than the more academically able, in 0^^^ 

each of seven cohorts at the beginning of their second ^ear, the retentipn, ; 
ratefor the less academically able was higher in four Wit of seven cases 
than the. rate ^r thejrore able. Although this pattern is similar for > 
White females. It is nofi clear- However, If we examine the cumulative 



rttentiow rate in the last year that wi have data for each cohorts thi 
same pattern takes on a boldtr relief. For examples the less academically 
able Black females' cumulative retention rate Is greater than tha mort 
academicany able, five cases out df-seven^ Furthermorei the age of^the 
cohort may be related to retention patterns bfcauie It Is In the youngest 
two cohortis 1978 andA979s that^the more academically able are retained 
In ^^rger numbers than thp less academicilly able* Overalls Black ftmales 
show generally the same trend In which the more academically able leave In 
larger numberi. Howtvers the reversal of this pattern fn the 1978 and 1979 
Black famale cohort my reflect a change 1n employment patterns of Black 

females . Is It the case that mrB Black females are leaving the classroom 

I' ■ 

for education- related jops?" ■ . 

What can be said about Black males' retention patterns and academic 
atbllty? By similarly conapslng ranks 1, 2 and 3 and, ranks 7» 8 and 9, 
It is" possible to get a somewhat better picture of who stays and who leaves 
education among Black males. Because only 40 Black males reported an NTE 
Common score in 1977, ranks .1. 2, 3, 4 and 5 and ranks 6. 7, 8, 9 and 10 
were combined tb" increase the number of Black males for .that year. Conse- 
queritly, for 1977. those scoring above S03.S9 represented the more acadenn- 
cally able-and those scoring be! oWl>represent the less academicany able. 
Examining al*Useven cohorts at thi leglnning of thiir secorid year, the 
irore academio^lly able are retained at rates greater than the less academi- 
eally able.flve out of stfven times In the 1974. 1975. 1977. 1978 -and 1979* 
coh'orts. In 1973 and 1976, the less academically able stayed in education- 
at rates grfeater 'than theif %ore academically: able counterparts. This 
represents a trend in opposition to that taken by White females. Specu-. 
litively, explanations having to do with Movement from the classroom to 
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administrative or supervisory positions may have some r|levance here. 
Additionally, Black males may view a career In educition more favorably ^ 
and may be supported in this view by their ftmiliis md communities to a 
grsater exjnt than their White counterparts.. Furth-^ore, teaching, 
traditional avenue of mobiHty-for those from meager backgrounds, may 
offer more of an absolute gairTln prestige. Income, securtty and leisure 
for Black nales than Whiti malesi Worsening conditionsjnjhrlarger^^^^ 
may also put classroom teaching and education in a 'better lights 

Does this tendencyW^'ftftlon to hold the more academically able 
Black riales shift as the^ohort gets older^ By looking at the distributions 
in 1980, four*of the cohorts ^ 1974. 1976. 1978 and 1979 - retained more 
of^the less academically able.. Again, since the numbers of Black males 
are small to begin with and in view of the Uek of an overwhelming sense 
of direction in these patterns, one must view these generalizations with 
extremff caution ; ^However, with regard to academic ability and the holding 
power of education for Blacks as compared to Whites, it is possible to .tate 
that once Blacks enter teaching, the tendency is to hold proportionately 
mora Blacks than Whites, 
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• ■ x„ order io na.e .escrl pti v.. statistics «»ra ^a^in^ful. if Is neces- - . 

.0 Have ot.er .o.p.ra.v. tH.t .^.,on ^.raet.Ut,. t t 

... differene. this reason, the final report wTll 

are assumed to tnake a different. ^ _ Longnudlnal 

be based upon comparisons a.ong five sub-sa.ples of Nat.o a. 9 

' - . .ub file win bi created of all persons who 
Study data set. Inmally. 5 sub file wii 

NLS survey during the base year, first, second, third. 
-m-responded=to= the NLS survey ouring . 

..... o.e. ..■ e.c.on ..o. ^ ^^^^^ ' 
r - CO... .aa„a«s ..0 ,n.Uate t.e. ..o. 

^.f:^^;:;^^ - - """" ' ; 

nnt Intend to teach"at age 30,. ' ' ; n ., r 

^ ' Ml coneeeqraduates who sought a teaching ^ 

3 nn"r-^"-f"T Candidates; AH college q 

pUo^^ut .avem succes^fum obtMn^ . , • ' 

4 Recruits-. AlV persons who have. t,u9i.t: or .re now t«cMng. 

^^'r .^dates- Ml persons Who .ave =ot taught and,havo not sought 

/ , . A 4^Mrh at aqi thirty.^, ^ 

a teaching job but intend to teach at ag ^,,„Htl- 

- .ddnion. two other sub groups w1l1 be created .ro. »^ ^ 

• career teachers : Those .who have taught and l^end to teach at ,,e th. rt, 
4a. CanELJ=- = _ . teaching and do not 

4b.. DmJm= . ^ ^ 

• Intend to teach at a g^e thirty. . . L 
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Tables to hft Tn eluded >n_ 



fha Final Report- 



The foil owing- series of 
each of the aBove groups. , 



ttbles wiTl be Qsed to discrlbe^and co,.pare 



Table 1 
Table 2 
Table 3. 
Table 4. 
Table 5. 

Table" 6. 

Tabl e 1 . 

Table 8. 

Table 9.' 

Table 10. 

-Table 11. 
. Table IZ. 



Sex "and Race Distribution . ' 

Ifie of Community of Ongin^ 

Socio-Economic Stetus . • - , 

ColTeoe Grade Point Averse . ^ m. Fourth FoUow-Up 

'^^^'^^^^^^^ - ''"-^ """""^ . 

Life Va\ues » . «. 

Work* Values 

Measured verbal Ability 

mthematlcal Reasoning Ability ^ . 



i3> Parental ^ Occupational ^HUtory 
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Riftrancts ^ , , 



^ 644, 1961." . . ■ 

• 1975* : ^ ' J- i «b ^+ the fiUDDlv an d dfifnand 

' . wigiTi;5t5HrD.C. NO date. • . . ^ _ 

;e„e^;o. ne„ taunt .IteacM.. 

1979, 61/ 29-46. ^ ^, j ^ ; . 

' ,tn« in supply and dtmandi effects, on quility. 
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